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Item Information and Scoring Guide Reference Sheet

The following pages are designed to assist you in understanding how Maine Educational
Assessment (MEA) reading items are scored. These pages contain the text for each item
accompanied by the following information.

MC#: the multiple-choice item position

Key: the letter of the correct answer for the multiple-choice item

Learning Results: the content standard, followed by the performance indicator, that the
item measured

CR#: the constructed-response item position

Learning Results: the content standard, followed by the performance indicator, that the
item measured

* Constructed-Response Scoring Guide: the four-point description used to determine the
score

* Training Notes: in-depth descriptions or particular information used to determine the score
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MAINE 2002-2003

English Language Arts Grade 11

The table below shows the quantities of released items for each item type. Item information for all
item types and scoring information (guides and training notes) for all constructed-response
items follow.

QUANTITIES OF ITEMS BY TYPE

Selection MC CR
“Why You Like Some Foods and Hate Others” 8 2
“I Wandered Lonely as a Cloud” 4 1
“Discover Whitewater Rafting” 4 1
“The Ojibwa Corn Hero” 8 2*

*One of these is the reading/writing response item.
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Reading Selections and Items with Keys,
Learning Results, Scoring Guides and
Training Notes, and Student Responses
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WHY YOU LIKE SOME FOODS AND HATE OTHERS

Everybody doesn’t like something. Whether the
aversion is to sauteed brains or McDonald’s hamburgers,
to Szechwan spiciness or Middle American blandness,
everyone finds at least a few foods or flavors to be
objectionable.

Yet, as common as taste aversions are, little is
reliably known about how they are formed. They are just
beginning to be studied by scientists, however, and some
insights are developing.

There are, for example, genetic differences in
people’s abilities to taste some substances. Some people
cannot taste certain bitter flavors, and hence enjoy foods
that others find objectionably bitter.

Some authorities have suggested that the widely
held strong preference for sweetness, craving for salt and
aversion to sour or bitter flavors is innate, a product of
evolution during the days when our foraging ancestors
lived off the land. Things that taste sweet are usually
nutritious and full of energy, while those that are bitter or
sour tend more often to be poisonous. As tropical animals,
our ancestors lost lots of salt in their sweat and needed to
replace it to prevent sodium deficiency in the blood.

Our taste preferences and aversions, so this
explanation goes, evolved to be generally reliable guides
to eating in the wild. It is only after our relatively recent
adoption of sedentary ways and synthetic foods that the
preference for sweets and salt is getting us into nutritional
trouble.

Although nutritionists often contend that a preference
for very sweet foods is culturally induced or that
people actually develop an addiction to sugar, Dr. Gary
Beauchamp, a specialist in taste research, says there is no
solid evidence to support this.

Dr. Beauchamp, of the University of Pennsylvania’s
Monell Chemical Senses Center, suggests that although
people may consciously modify their food choices, the
basic preference for sweetness remains. It has only become
noticeable now that food technologists “have separated
sweetness from the goodness of the natural food” and
marketed a number of foods offering little else.

Rather than creating a preference for sweetness, Dr.
Beauchamp suggests, the food technologists are merely
exploiting an existing preference that, in the past, was no
problem.

Also there is solid evidence that, aside from the
aversion to sour and bitter flavors, the sense of taste plays
another role in preventing food poisoning. The evidence

14

was first seen in animal experiments. If a rat gets sick after
eating some unusual food, it will develop an immediate
aversion to the taste of that food.

In a form of learning quite unlike Pavlovian
conditioning, the taste aversion develops after a single
episode and the sickness may occur several hours after the
food was eaten. The aversion also persists for a long time.
Conditioned responses usually require many experiences
to be learned and the aversive response must occur
immediately after the stimulus. And they fade quickly.

The phenomenon occurs in many animals and is
called “bait shyness” among those who try to poison
unwanted animals but find that if the animal survives, it
usually learns to avoid the bait.

Dr. John Garcia, a psychologist at the University of
California, Los Angeles, has found that laboratory rats
can be made to dislike sugar flavored water, which they
normally strongly prefer, by injecting them with a drug
that induces nausea several hours afterward. Experiments
have also shown that rats learn this taste aversion even
if they are totally anesthetized throughout the period of
induced nausea.

All of this evidence tells scientists that taste aversions
formed in this way are the effect of a powerful and deeply
ingrained biological capacity. Such powerful and obvious
biological traits do not evolve into being and become
widespread unless they confer a distinct advantage to the
survival of the animal. There is now evidence that human
beings share this capacity.

While genetically controlled factors may account for
some taste aversions, cultural influences clearly play a
more obvious role.

Anthropologists have found that food preferences
are among the most stable of cultural traditions. Long
after immigrants and their descendants have assimilated
most other aspects of their adopted country, including
language, they will cling to their native cookery.

When the potato, native to Peru, was introduced in
Europe centuries ago, people resisted it as a bizarre-
tasting oddity. It was 200 years before they generally
adopted the potato into their diets.

While most people dislike foods that are strongly sour
and increase their dislikes in proportion to the sourness,
at least one group in India says it prefers foods sour, and
the sourer the better. This is an economically poor group
whose basic foods are sour, and who, for example, eat
tamarind fruits as if they were apples. Their culture is
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apparently their only difference with other Indians.
Cultural preferences apply not only to flavor but to
texture and viscosity. One finding has been that people
tend to prefer their dietary staple to have a hearty, chewy
consistency. To most Americans rice is just another side
dish; they prefer it light and fluffy. But in cultures where
rice is the dietary mainstay, it is preferred heavier and
more glutinous. When bread was a staple in the United
States it was heavy and substantial. But now that it is no
longer the staff of life, bread has been turned into fluff.
The role of smell in influencing food aversions and
preferences is well known. People with colds often lose
their appetites because they cannot smell food. However
delicious a dish might appear to the eyes, if the nose
perceives any odor like that of putrefaction, the tongue
will probably never taste it. What is not so well appreciated
is the role of the eyes in modifying food preferences.
Food technologists add orange coloring to their
synthetic orange drinks not just to be consistent but
because, without the color, the flavor does not taste as
orangy. Thus grape-flavored drinks are colored purple,
cherry drinks are red, and so on. When lemon drinks
and lime drinks came out, however, food synthesizers
were faced with a dilemma. Both juices are essentially
colorless. How to inform consumers what flavor they
were supposed to taste? The decision was to adopt the

color of the rind. Thus lime drinks are green and lemon
drinks are yellow.

In one experiment, researchers scrambled five flavors
and colors and found that if, for example, the lemon-
flavored drink was red, taste testers tended to call it
strawberry. The test involved drinks flavored with lemon,
orange, strawberry, grape and blueberry and colored
yellow, orange, red, purple and blue. When the “right”
color was combined with the flavor, 72 percent of the
testers guessed the correct flavoring. But when the colors
were scrambled only 22 percent could name the flavor.

The role of color is not limited to artificial flavors.
Experienced wine tasters can also be fooled. In one
experiment a white wine was colored to look like a rose.
Tasters concluded that it was sweeter.

Perhaps the ultimate example of the role of
experience in influencing food preferences and aversions
is that reported by Dr. Howard Schutz, a psychologist at
the University of California at Davis. He notes that many
people have come to prefer the taste of canned tomato
juice over that of fresh tomato juice.

“The taste of tin from the can,” Dr. Schutz said, “has
been accepted as appropriate in tomato juice. That’s
what people expect. It’s so important that aluminum-can
makers have thought about adding the tin flavor to juice
packed in their containers.”

MEA RELEASED ITEMS - DECEMBER 2002 ASSESSMENT - GRADE 11

C-7



1. The essay’s opening statement, “Everybody
doesn’t like something,” best exemplifies a

A. generalization.

B. fact.
C. conclusion.
D. theory.

MC#: 1

Key: A

Learning Results: D-2

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

2 distinguish between apparent fact and opinion in nonfiction texts.
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2. The purpose of paragraph 1 of this essay is to

A. summarize its main points.

B. try to connect readers to its subject.

C. establish a scientific tone in the essay.

D. appeal to a special audience of gourmets.

MC#: 2

Key: B

Learning Results: A-3

Process of Reading

A Students will use the skills and strategies of the reading process to comprehend, interpret,
evaluate, and appreciate what they have read. Students will be able to

3 identify the author’s purpose and analyze the effects of that purpose on the text.
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3. Paragraph 2 is a signal to the reader that this
essay will present

A. several theories scientists are exploring to
explain taste aversions.

B. the opinions of the general public rather than
those of scientists.

no reliable information about taste aversions.

D. a strong argument in favor of one theory of
taste aversions.

o

MC#: 3

Key: A

Learning Results: A-3

Process of Reading

A Students will use the skills and strategies of the reading process to comprehend, interpret,
evaluate, and appreciate what they have read. Students will be able to

3 identify the author’s purpose and analyze the effects of that purpose on the text.
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4. According to this essay, people biologically crave
sweet food because of its
A. bright colors.
B. medicinal value.
C. tropical nature.
D. nutritional value.

MC#: 4

Key: D

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.
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5. The purpose of paragraph 14 is to

A. support an opinion.

B. provide a transition.

C. provide factual information.
D. criticize a theory.

MC#: 5

Key: B

Learning Results: A-3

Process of Reading

A  Students will use the skills and strategies of the reading process to comprehend, interpret,
evaluate, and appreciate what they have read. Students will be able to

3 identify the author’s purpose and analyze the effects of that purpose on the text.
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6. The drink experiment discussed at the end of the
essay shows that people
A. are not affected by the color of their drinks.
B. choose drinks only by taste.
C. expect drinks to resembile their natural color.
D. want drinks to always taste the same.

MC#: 6

Key: C

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.
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7. Consumers’ preference for canned tomato juice is
an example of
A. ataste aversion.
B. a cultural habit.
C. an acquired taste.
D. aninnate tendency.

MC#: 7

Key: C

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.
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8. Which of the following best states the main idea
presented in this essay?

A. Food preferences and aversions are a
product of evolution.

B. Cultural influences have a stronger impact
on food preferences and aversions than
evolution.

C. Food preferences and aversions depend
primarily upon the sense of taste.

D. Food preferences and aversions can
be traced to biological, cultural, and
psychological causes.

MC#: 8

Key: D

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.
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9. Select two different types of food and explain
why people might especially like those foods. Use
specific information from the essay to support
your answer.

CR#: 9

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.

WHY YOU LIKE SOME FOODS AND HATE OTHERS
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

Response indicates two different types of food and provides a thorough explanation
4 for why people might especially like those foods. The explanation includes specific,
relevant supporting information from the essay.

Response indicates two different types of food and provides an explanation for why
3 people might especially like those foods. The explanation lacks some specificity
and/or development.

Response indicates two different types of food and provides a limited or partially
correct explanation for why people might especially like those foods.

2 OR

Response indicates one type of food and provides an explanation for why people
might like that food.

Response provides a minimal or vague statement about certain foods and why
people may especially like those foods.

0 Response is totally incorrect or irrelevant.

Blank No response.
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Training Notes for Constructed-Response Item 9

Some logical choices for types of food:
The question does not specify that the food choices must be mentioned in the essay. Other choices are
acceptable as long as the preference for them can be explained by information in the essay.
e sweet foods
¢ salty foods
sour foods
potatoes (mentioned in text)
rice (mentioned in text)
bread (mentioned in text)
tomato juice (mentioned in text)

Why people may like certain foods:
* innate preference for sweetness for nutrition and energy
* innate craving for salt to replace body salt
e cultural reasons—people adapt to what is available or nonpoisonous, staples are preferred hearty and
chewy
¢ smell
* appearance—color
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Student Responses for Constructed-Response Item 9 Score Points 4, 3, 2, and 1
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10. Summarize the main points of this essay. Include
specific information from the essay to support
your answer.

CR#: 10

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.

WHY YOU LIKE SOME FOODS AND HATE OTHERS
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description
4 Response provides a complete summary of all the major points of the essay. The
summary includes specific, relevant, supporting information from the essay.
3 Response provides a summary of all the major points of the essay. The summary
lacks some specificity and/or development.
5 Response provides a partial summary of the major points of the essay. Information
from the essay is limited, incomplete, or partially correct.
1 Response gives a minimal or vague statement about the main points of the essay.
0 Response is totally incorrect or irrelevant.
Blank No response.

Training Notes for Constructed-Response Item 10

Main points:

There are many reasons why people like or dislike some foods.
» genetic differences in ability to taste
* evolution of tastes to preserve survival of our species
* cultural differences are strong—many examples
e smell
* sight—the experiments with different coloring
e acquired taste—the tin of tomato juice.

There are numerous examples of all these points in the essay.
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Student Responses for Constructed-Response Item 10 Score Points 4, 3, 2, and 1
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I'WANDERED LONELY AS A CLOUD
by William Wordsworth

I wANDERED lonely as a cloud
That floats on high o’er vales and hills,
When all at once I saw a crowd,
A host, of golden daffodils;

5 Beside the lake, beneath the trees,
Fluttering and dancing in the breeze.

Continuous as the stars that shine

And twinkle on the milky way,

They stretched in never-ending line
10 Along the margin of a bay:

Ten thousand saw I at a glance,

Tossing their heads in sprightly dance.

The waves beside them danced; but they
Out-did the sparkling waves in glee:

15 A poet could not but be gay,
In such a jocund company:
I gazed—and gazed—but little thought
What wealth the show to me had brought:

For oft, when on my couch I lie

20 In vacant or in pensive mood,
They flash upon that inward eye
Which is the bliss of solitude;
And then my heart with pleasure fills,
And dances with the daffodils.
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11. In line 12 of the poem, the phrase “Tossing their
heads in sprightly dance” is an example of

A. personification.

B. simile.
C. allusion.
D. hyperbole.

MC#: 11

Key: A

Learning Results: B-5

Literature and Culture

B  Students will use reading, listening, and viewing strategies to experience, understand, and
appreciate literature and culture. Students will be able to

5 identify and analyze the details and effects of complex literary devices on the overall quality

of work (e.g., foreshadowing, flashbacks, time frames in the future or past).
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12. In line 16, what does the word “jocund” most likely
mean?

A. melancholy

B. thoughtful
C. happy
D. rhythmic

MC#: 12

Key: C

Learning Results: C-1

Language and Images

C Students will demonstrate an understanding of how words and images communicate. Students
will be able to

1 demonstrate an understanding of the relationship among perception, thought, and

language.
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13. What is the meaning of lines 17 and 187
A. The narrator became wealthy by selling
paintings of daffodils.

B. The narrator did not realize what joy the
daffodils could give him.

C. The narrator did not think much of the “show”
of the daffodils.

D. The narrator was very impressed with their
sparkling waves.

MC#: 13

Key: B

Learning Results: B-7

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to

7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,
satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.
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14. The rhyme scheme of this poem is

A. AABBCC.
B. ABABCC.
C. ABCABC.
D. ABBACC.

MC#: 14

Key: B

Learning Results: B-9

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and
appreciate literature and culture. Students will be able to

9 demonstrate an understanding of the defining features and structure of literary texts

encountered at this level.
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15. Explain the meaning of the last stanza. Include
specific details from the poem to support your
answer.

CR#: 15

Learning Results: B-7

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to

7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,
satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.

| WANDERED LONELY AS A CLOUD
CONSTRUCTED-RESPONSE SCORING GUIDE

Score | Description
4 Response provides an insightful explanation of the last stanza (see training notes).
The explanation includes specific supporting details from the poem.
Response provides an explanation of the last stanza. The explanation includes
3 : : o
relevant supporting details that lack specificity and/or development.
5 Response provides a partial explanation of the last stanza. The explanation includes
incomplete or partially correct supporting details from the poem.
1 Response provides a minimal or vague statement about the last stanza.
0 Response is totally incorrect or irrelevant.
Blank No response.

Training Notes for Constructed-Response Item 15

Meaning of the last stanza: The sight of the daffodils remains with the narrator/poet. He thinks of
them when he is at rest or pensive, and the memory of them brings him joy. Insight may be shown
by a connection between the tone and content of the first line “Lonely as a cloud” and the tone and
content of the last stanza, “my heatrt fills with pleasure”
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Student Responses for Constructed-Response Item 15 Score Points 4, 3, 2, and 1
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DISCOVER WHITEWATER RAFTING

PENOBSCOT RIVER

The Finest Whitewater in New England

e Breathtaking scenery - Mt. Katahdin & Baxter State
Park Region

1 & 2 day trips

Dam controlled whitewater releases every day (May
through October)

No experience necessary, no minimum group size
Class 4 River (Scale 1-6)

Rapids range from class 3-5 (Scale 1-6). We paddle
the lower section (class 3) in the morning, leaving the
Upper Gorge (class 5) for the afternoon highlights
Most technical whitewater in Maine

Full lodging and riverside camping packages available
Meeting Location - Big Eddy Campground (see map
& directions) at 8:45 A.M. (regular trips). “Ultimate”
Multiple Gorge meets at 10:15 A.M.

e Minimum age - 16 years (Upper Gorge), 10 years
(lower section)

Price - $72 (weekdays), $92 (Sundays), $102
(Saturdays - May, June, Sept.); $112 (Saturdays -
July & August) - Group discounts!!!

Baxter State Park

Penobscot River

Kennebec, Dead Rivers (Big Eddy Campground)

The Forks, ME

Millinocket
(Atrium Motel)

Bingham
(Mrs. G’s B&B)

Solon
(Evergreens)

Skowhegan
(Colony Inn)
Portland

CALL TOLL FREE (800) 348-8871
NORTH COUNTRY RIVERS
P.O. BOX 47 ¢ East Vassalboro, Maine 04935
(207) 923-3492 ¢ FAX (800) 649-7238
E-Mail: ncrivers@aol.com
Internet address: http://www.ncrivers.com
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DEAD RIVER

The most continuous whitewater in New England

e 15 miles of continuous whitewater

e Spectacular beauty in a wilderness setting

e Only 6 Big Water releases - May 4, 11, 26; June 1;
Sept. 1; and Oct. 6

e May 4 and 11 are the Biggest releases of the year -

7000 cfs (Cubic Feet Per Second) HOLD ON!!!

No experience necessary, no minimum group size

Class 4 River (Scale 1-6)

Rapids range from class 3-4+ (Scale 1-6)

Full Lodging & Camping packages available

Meeting Location - The Forks, Maine (see map &

directions) meet at 9:45 A.M.

Minimum age - 14 years

o Price $102 (All Dates) - Group Discounts

Two Day Dead-Kennebec Trip

e Two days of great whitewater - Dead River one day,
Kennebec on the other day!!!

e Riverside camping & lodging packages available (in
addition)

o Price $134 (weekdays), $164 (weekends)

KENNEBEC RIVER

Rolling down the River

e Big waves - Big Whitewater - Big Fun!!!

Maine’s most popular whitewater river

No experience necessary, no minimum group size

1 day trips (great for families, youth groups, everyone)

Dam controlled white water release every day (April

through October)

Class 4 River (Scale 1-6)

Rapids range from class 2-4 (Scale 1-6)

Full Lodging & Camping packages available

Meeting Location - The Forks, Maine (see map &

directions) meet at 9:45 AM.

e Minimum age - 10 years, younger children may join
the trip at the half way point

o Price - $68 (weekdays), $78 (Sundays), $88
(Saturdays) - Family, Youth & Group Discounts!!!

CALL TOLL FREE
(800) 348-8871

C-35



16. According to the brochure, which would be the
most convenient and economical white-water trip
for two 21-year-old experienced rafters who would
be traveling from eastern Canada?

A. aWednesday on the Penobscot River
B. a Sunday on the Dead River

C. a Sunday on the Kennebec River

D. a Saturday on the Penobscot River

MC#: 16

Key: A

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.
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17. Which is a statement of opinion?

A. “No experience necessary, no minimum

group size”

B. “The most continuous whitewater in New
England”

C. “Big waves — Big Whitewater — Big Fun!!!”

D. “ ..younger children may join the trip at the

half way point”

MC#: 17

Key: C

Learning Results: D-2

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

2 distinguish between apparent fact and opinion in nonfiction texts.
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18. According to the brochure, the most economical
white-water trip for a Sunday in July would be
A. on the Dead River.
B. on the Kennebec River.
C. on the Penobscot River.
D. the two-day Dead-Kennebec River trip.

MC#: 18

Key: B

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.
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19. The main purpose of this brochure is to

A. provide information about white-water rafting.
B. describe Maine’s three major rivers.

C. seek support and protection for American
rivers.

D. persuade people to take a white-water rafting
trip.

MC#: 19

Key: D

Learning Results: C-8

Language and Images

C Students will demonstrate an understanding of how words and images communicate. Students
will be able to

8 identify propaganda techniques used by writers and speakers.
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20. According to the brochure, which is the easiest
white-water rafting trip? Explain your answer,
using information from the brochure.

CR#: 20

Learning Results: D-5

Informational Texts

D Students will apply reading, listening, and viewing strategies to informational texts across all
areas of curriculum. Students will be able to

5 analyze and synthesize the concepts and details in informational texts.

DISCOVER WHITEWATER RAFTING
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

Response correctly identifies the easiest white-water rafting trip (Kennebec River
4 trip is most likely the easiest—see below). The response provides a full explanation
for the choice, using relevant information from the brochure.

Response correctly identifies the easiest white-water rafting trip. The response
3 provides an explanation for the choice, using information from the brochure that
lacks some relevance or development.

Response correctly identifies the easiest white-water rafting trip. The response
2 provides a partial explanation that includes limited, incomplete, or partially correct
information from the brochure.

1 Response gives a minimal or vague statement about which trip is easiest.
0 Response is totally incorrect or irrelevant.

Blank No response.

Training Notes for Constructed-Response Item 20

Most likely choice—Kennebec River is easiest:
* Most popular—more than expert rafters use it.
* No experience necessary
* Rapids range is 2—4, slightly less than others
* Minimum age 10—age for others is higher

A different choice is acceptable if student can justify it with relevant information from the
brochure.
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Student Responses for Constructed-Response Item 20 Score Points 4, 3, 2, and 1
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The Ojibwa Corn Hero

When the youth Wunzh reached the proper age, his
father built him a lodge in a remote place where he
could fast undisturbed and find his guardian in life. It
was spring of the year and, in the first days of his fast,
Wunzh walked the woods each morning, musing on
the first shoots of plants and flowers, coming alive in
the warming earth.

He hoped this would store his mind with pleasant
thoughts for his dreams each night. Often, on these
strolls, he found himself wondering how these plants
grew, some of them sweet like berries, others poisonous,
yet others full of medicine. Perhaps, if he knew more
about such things, he could help his people. Perhaps
they might not have to rely on the luck of the hunt or
the occasional fish caught from opaque waters.

As the days went by, Wunzh grew too weak for
such wanderings and instead lay in his lodge, praying
that he would dream of something that would help
his people. In his increasing dizziness, he permitted
himself the thought that while the Great Spirit had
made all things, including the people, he could have
made things a bit easier for them.

On the third day of his fast, as he lay in his lodge,
he saw a figure descend from the sky—a figure richly
dressed in yellow and green garments of many shades,
with a great plume of golden feathers waving on its
head. With dreamlike grace, it arrived in Wunzh’s
lodge.

“The Great Spirit sent me to you, my friend,”
said the figure. “He takes note that your prayers are
unusual. You don’t seem to want the glory of the
warrior, but instead merely something for the good of
your people.” The visitor went on to explain that this
was possible. The condition was that Wunzh wrestle
with his visitor.

At first, Wunzh’s heart sank. He was already
weak from fasting. What hope did he have . . . ? But
gathering his courage, he engaged the figure, and they
wrestled until Wunzh felt utterly exhausted. Abruptly,
the figure stopped, smiled, and said, “That’s enough
for now. You did well, I will come again to try you.”
He disappeared, ascending into the light of the sun.

The following day he came again, and once again
challenged Wunzh who by now was even weaker. But
it seemed that the weaker his body was, the greater his
courage and determination. Again they wrestled, long
and hard, and again the visitor broke it off, promising

to come again for the final trial. Wunzh collapsed in an
exhaustion near death.

The next day, after the third and final trial had
begun, the heavenly visitor stopped and declared
himself beaten. He sat down next to the youth
and told him the Great Spirit was pleased with his
courage. Now he would receive the instructions he had
prayed for.

“Tomorrow,” the visitor said, “is your seventh
day of fasting. Your father will come with some food
for strength and I will come again and you will win.
Afterward, you must strip my clothes from me, put me
on the ground, and take away all the weeds. Then you
must bury me there. Do not let weeds grow there, but
come from time to time and see if [ have returned. And
then you will have your wish and be able to teach your
people what you want them to know.”

In the morning, Wunzh’s father came with food,
and the youth said he would wait until sundown to eat
it. And when the visitor came again, Wunzh seized
him with strength that amazed the youth, threw him
down on the ground and stripped away his rich yellow
and green clothes. Seeing that the figure was dead, he
buried him as he had been told to, and returned to his
father’s lodge to eat.

In the days that followed, Wunzh would go off
unannounced to the spot where he had buried his
friend and kept the weeds away. Toward the end of
summer, he came to the spot and found that his old
lodge had disappeared. In its stead was a tall, graceful
plant, with clusters of yellow on its side, long green
leaves, and a graceful plume of gold nodding from
the top.

“It is my friend,” Wunzh said to himself, and
suddenly knew his friend’s name: Mondawmin. He
ran to fetch his father and told him that this was what
he had dreamed for in his fast. If the people cared for
his friend the way Wunzh had been instructed, they
would no longer have to rely only on the hunt or the
waters. With that, he showed his father how to tear off
the yellow clusters, as he had torn off the garments
before, and he showed how to hold the ears to the fire
to turn them brown. The whole family then gathered
for a feast upon this newly grown presence in their
lives, and expressed their lasting thanks to the spirit,
the beautiful visitor, who had given it to them.

And so corn came into this world.
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21. Wunzh’s initial purpose at the remote lodge was to

A. make his body stronger.

B. fast and meditate.

C. take care of the plants.

D. prepare the lodge for his tribe.

MCi#: 21

Key: B

Learning Results: B-6

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and
appreciate literature and culture. Students will be able to

6 identify and analyze how complex elements of plot (e.g., setting, major events, problems,

conflicts, resolutions) affect the overall quality of a work.
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22. What does the reader learn about Wunzh in
paragraph 27
A. He wants to help his people.
B. He is easily distracted.
C. He knows all about plants.
D. He is a skilled hunter.

MC#: 22

Key: A

Learning Results: B-2

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and
appreciate literature and culture. Students will be able to

2 identify the simple and complex actions and interactions involving main and subordinate

characters in a work.
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23. Why did the Great Spirit send the mysterious
figure to Wunzh?

A. He wanted to help Wunzh become a great
warrior.

B. He knew the figure was a dead relative of
Wunzh'’s.

He felt Wunzh’s motives were honorable.
D. He knew Wunzh was a good wrestler.

o

MC#: 23

Key: C

Learning Results: B-7

Literature and Culture

B  Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to

7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,
satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.
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24. What was the purpose of the wrestling matches?

A. to test the strength of Wunzh’s beliefs

B. to show that Wunzh was physically strong
C. to destroy the evil spirit, Mondawmin
D

to take advantage of Wunzh’'s weakened
state

MCi#: 24

Key: A

Learning Results: B-6

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and
appreciate literature and culture. Students will be able to

6 identify and analyze how complex elements of plot (e.g., setting, major events, problems,

conflicts, resolutions) affect the overall quality of a work.
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25. Wunzh won the wrestling match mostly because
of his
A. previous preparation.
B. determination.
C. physical skill.
D. intelligence.

MC#: 25

Key: B

Learning Results: B-2

Literature and Culture

B  Students will use reading, listening, and viewing strategies to experience, understand, and
appreciate literature and culture. Students will be able to

2 identify the simple and complex actions and interactions involving main and subordinate
characters in a work.
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26. Why did Wunzh have strength for the last
wrestling match?
A. He ate the food his father had brought.
B. He trained very hard for that match.

C. Special plants from the woods gave him
strength.

D. The Great Spirit wanted him to win and gave
him strength.

MC#: 26

Key: D

Learning Results: B-7

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to

7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,
satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.
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27. Which of the following is a basic underlying belief
of this myth?

A. It is always a good idea to be physically
strong.

B. Individuals should think of themselves first.

C. Conquering nature is necessary for survival.

D. Pleasing the gods will result in granted
wishes.

MCi#: 27

Key: D

Learning Results: A-9

Process of Reading

A Students will use the skills and strategies of the reading process to comprehend, interpret,
evaluate, and appreciate what they have read. Students will be able to

9 identify the philosophical assumptions and basic beliefs underlying a particular text.

MEA RELEASED ITEMS - DECEMBER 2002 ASSESSMENT - GRADE 11

C-51



28. When Wunzh sees the plant, why does he say, “It
is my friend”?
A. It reminds him of one of his friends from the
tribe.
B. He is rehearsing what he will tell his father.

C. He realizes it comes from the figure that
appeared to him.

D. The various colors of the plant appeal to him.

MCi#: 28

Key: C

Learning Results: B-7

Literature and Culture

B Students will use reading, listening, and viewing strategies to experience, understand, and

appreciate literature and culture. Students will be able to

7 apply mature strategies to the reading and interpretation of lengthy adult-level fiction (e.g.,
satires, parodies, plays, poems, novels), using texts that are complex in terms of character,
plot, theme, structure, and dialogue and sophisticated in style, point of view, and use of literary
devices.
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29. Explain two things this myth reveals about the
Ojibwa way of life. Include specific information
from the myth to support your answer.

CR#: 29

Learning Results: A-10

Process of Reading

A  Students will use the skills and strategies of the reading process to comprehend, interpret,
evaluate, and appreciate what they have read. Students will be able to

10 analyze how the cultural context of a literary work is evident in the text.

THE OJIBWA CORN HERO
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

Response correctly identifies and fully explains two things about the Ojibwa way
4 of life that are revealed in this myth (see below). The explanation includes specific
supporting information from the myth for each thing.

Response correctly identifies and explains two things about the Ojibwa way of life
3 that are revealed in this myth. The explanation includes supportive information from
the myth that lacks specificity or development.

Response provides a partial answer:
correctly identifies and explains one thing about the Ojibwa way of life, or

2 identifies and explains two things with limited, incomplete, or partially correct
information from the myth.

1 Response provides a minimal or vague statement about what the myth reveals
about the Ojibwa way of life.

0 Response is totally incorrect or irrelevant.

Blank No response.

Training Notes for Constructed-Response Iltem 29

What is revealed about the Ojibwa way of life:

* At first the Ojibwa depended solely on hunting and fishing for food, but learned how to take
care of plants the correct way. Support: paragraph 2 tells that they relied on the hunt and
an occasional fish; next to last paragraph describes how Wunzh taught them the correct way
to care for the corn plant.

* Fasting, meditation, and isolation were used to promote reflection and a search for maturity
or adulthood. Details from the first paragraph are relevant, as are any details that mention
how Wunzh changed, or how he matured.

* The Ojibwa believed in the Great Spirit—Wunzh was willing to follow his instructions even
though he was tired and weak from fasting.
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Student Responses for Constructed-Response Item 29 Score Points 4, 3, 2, and 1
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English Language Arts:
Reading/Writing Response Iltem 30
Iltem Information and Scoring Guide

Reference Sheet, Scoring Guides and
Training Notes, and Student Responses
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Item Information and Scoring Guide Reference Sheet

The following pages are designed to assist you in understanding how the Maine Educational
Assessment (MEA) reading/writing response itemis scored for both reading and writing. These
pages contain the following information. (Refer to page C-52 for the text for the item.)

Reading Comprehension Scoring Information
» CR#: the constructed-response item position

¢ Learning Results: the content standard, followed by the performance indicator, that the
item measured

¢ Constructed-Response Scoring Guide: the four-point description used to determine the
score

¢ Training Notes: in-depth descriptions or particular information used to determine the score

Writing Scoring Information

* Learning Results: the content standards, followed by the performance indicators, that
the item measured

» Writing Scoring Guide: the ten-point description used to determine the score, divided
into two parts. Stylistic and Rhetorical Aspects of Writing (Topic Idea Development) are
scored on a six-point scale, and Standard English Conventions are scored on a four-point
scale.

¢ Student Responses:

— one sample of student work for each score point value (6, 5, 4, 3, 2, 1), scored for
Topic Idea Development

— one sample of student work for each score point value (4, 3, 2, 1), scored for Standard
English Conventions

— one exemplar of student work that received the highest possible score points for both
Topic Idea Development (6 points) and Standard English Conventions (4 points)

NOTE: The reading/writing response item is scored twice, once for reading comprehension
and once for the quality of the student’s writing.
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Reading/Writing Response Iltem with Learning Results,
Reading Scoring Guide, and Reading Training Notes

30. The title of this myth is “The Ojibwa Corn Hero.” Using specific information from the myth, explain
why Wunzh deserves to be considered a hero.

CR#: 30
Learning Results: B-2
Literature and Culture
B  Students will use reading, listening, and viewing strategies to experience, understand, and
appreciate literature and culture. Students will be able to
2 identify the simple and complex actions and interactions involving main and subordinate
characters in a work.

THE OJIBWA CORN HERO
CONSTRUCTED-RESPONSE SCORING GUIDE

Score Description

Response provides an in-depth explanation of why Wunzh deserves to be
considered a hero (see below). Some knowledge of the characteristics or
conditions of a hero is demonstrated (journey, struggle, etc.).* The explanation
includes specific, relevant information from the myth.

Response provides an explanation of why Wunzh deserves to be considered a
3 hero. The explanation includes relevant information that lacks some specificity or
development.

Response provides a partial explanation of why Wunzh deserves to be considered

2 a hero, with limited, incomplete, or partially correct information from the myth
included.
1 Response provides a minimal or vague statement about Wunzh or heroes.
0 Response is totally incorrect or irrelevant.
Blank No response.

*It is not necessary to label characteristics as “classic” heroic characteristics.

Note: Constructed-response item 30 was scored for effectiveness of writing and reading
comprehension.
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Training Notes for Constructed-Response Item 30

Some reasons why Wunzh can be considered a hero:
* He spent a period of time in a spiritual journey.
He had a confrontation with the gods.
He did not seek glory for himself.
His intent was to help his people.
He showed courage and perseverance despite his weakness.
He was involved in a struggle.
He triumphed in the end (he was tested and passed the test).
His actions benefited his people.
A long-lasting lesson or behavior was created (if people cared for corn, they would reap the
benefits).
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Student Responses for Constructed-Response Item 30 for Reading Comprehension Score

Points 4, 3, 2, and 1
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Reading/Writing Response Item with Learning Results
and Writing Scoring Guide

30. The title of this myth is “The Ojibwa Corn Hero.” Using specific information from the myth, explain
why Wunzh deserves to be considered a hero.

Reading/Writing Response Iltem
Learning Results: F-1, G-2, G-3
Standard English Conventions
F Students will write and speak correctly, using conventions of standard written and spoken
English. Students will be able to
1 edit written work for Standard English spelling and usage, evidenced by pieces that show and
contain
* no significant errors in the use of pronouns, nouns, and adjectival and adverbial forms.
* coordinating and subordinating conjunctions.
* no significant errors in the spelling of frequently used words and the correct use of commonly
confused terms.
* no significant errors in the common conventions of capitalization and ending punctuation marks
and common uses of the comma.
* few significant errors in the spelling of commonly misspelled and rare words, the less common
capitalization conventions, the colon, semicolon, hyphen, dash, apostrophe, quotation marks,
italics, marginal notes, and footnotes.

Stylistic and Rhetorical Aspects of Writing and Speaking
G Students will use stylistic and rhetorical aspects of writing and speaking to explore ideas, to present
lines of thought, to represent and reflect on human experience, and to communicate feelings,
knowledge, and opinions. Students will be able to
2 write pieces and deliver oral presentations that effectively use descriptive language to clarify,
enhance, and develop ideas.

G Students will use stylistic and rhetorical aspects of writing and speaking to explore ideas, to present
lines of thought, to represent and reflect on human experience, and to communicate feelings,
knowledge, and opinions. Students will be able to

3 write pieces and deliver oral presentations that include a variety of sentence structures and

lengths.
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Student Responses for Reading/Writing Response Item 30 for Topic Idea Development
Score Points 6, 5, 4, 3, 2, and 1

30. Heroes -€VOLt n a wor” On’_\} when e aclions aad caﬂi-rllu?‘mue
ace Corsideced valuable.  Their acdions deserve Te clearée of affwckﬁm
4{13 'H'I t‘fShHJ O‘F ‘Hwe‘rr' bt’?rj Lon l:e QH~ ﬁu" 39&04:‘%5 o
come. L, s mjsﬁ«, +iHe) ™ T aJ':Lm Con Her ™ it 2 -n]:,
propY hjiw Wunzh his deserved revemna as « hees. The ro ble
actions o Wunzh net on':, saved e tribe from o INFuN Lfe
JM”}IQ 'H\r‘euj), Famine, bt have vollle offeds o, Kb JuJ.j.

This hambl wirrier oF mind assisted Ns Peopk in a Ly Po Solder
ever could. Grou?«wj From o curisus chld b a man wr‘.‘olxiy & cottvh.te
do He eg5e ¢..p'— his f"‘r?].w\.'i l'hcl') Won= aJamu'H7 pf’-Jei bt -?!fr:'l.f
hr o J:# ef ,uxwrj—-'a 3:9’ hich wou 1) ena“e He $ribe ko .WH'L
Joun and Ve o more Permnoﬁr [ SR ‘ij could m') on Yeir
Jurrwnlrgj. up bl B fq?n-'; He  Objuns were hormonsws tidh
hd'hr! 30}- }\-1 ro CLfOAt-rL)C Suree of M Tc;'»cu.l ’ﬁm.na'v(-_;
people vewried d inconshad hartirg and -\C"J)win), as well a5 seasond
berry sy | |

crugh l‘zLCaqrajw proyers, Wanzh wo alle & rrmttrv‘-ﬂy aler
e ble of hs drbe 1n a most ausprcious oy His' honorable Preyecs
Were Rotveed -L)' He Gred ,Sr:r# whe sed a ﬁjbﬂ to Wunzh ia
orde, & test Ars aomm#-en*w}- JL tause, ,4— ﬁ#}q-el Wanab
Bvercame Yhe M'C"H’ OLS"'no’e f/are) ]zzﬁu )vm }\7 ure;Hc’? oad JJ@.J;}
ﬂe Q]we.' :Ir\ a.’krw o He ?nSfHur.J?w- )\o Wj;VM, Wen =4 Lur)cJ
He 7(})“'6 and  from dhe 3!@%'{, Seen greu a besutif! nou ersp—

Corh

Wun'&l\.f PN‘S?NC!“(ALQ 787 N;J&flrl LJ lﬁ:ﬁ Ga.J ‘n ¢c
wondef) ‘976t of corn. This crop ke Sheed wih hu Febe and s
EnJeJ 'H! "’"rﬂ)e\..s (:Fefwy 541"'7’9/( LJ;-'}'L nJ'un 4" ,C:ui ‘Fool. le miracaLnS
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Vegedalle allwed dhe ribe to ackieve o life of combimity and relichildy.
Th havest woull ensily Feel He Feibe and Hhe JAL:IJJZ;J [fe credel from
Wunzl \.5 aov&ldn.f ‘}T“Ij garn )i:m 'Hﬂ Pos;'hon Ox:' . w«nzl |S
MOM"J‘J/’MuH “(!I} Soved dhe +Y|Ja¢ ﬁcﬂm Sturvation and %Jq) He
%Jﬁ o-(: "I;J ,rr‘ are J"‘(” FPH‘ eu-l "';M orng 544‘:5 -H., 59/.]1”’ chaH’ly
treatr.  Wipah is unJqu'a“). q gresd hero o owr +imess.
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%0 Thare have un mMany (3\-{3'% people {'.hrwg\nou(? e h\S{.‘of"f e
o HAs vac\d. T\\m& e pan ‘Unose_ Whe died Sor Hair wunb(\/‘
OC Who have Saved lves, There e fropl that gt up
gvery c\t\’ aind do et Hnay kaow s Judk and 300&. There
\S 2 werd Lor Hnese Pmp,\e. That werd 13 " hero. E\fff‘y

Nero has certin draits. The mosk im[:@rtant ¢
selflessness —nd Cooﬂgi. Wun Zhl%om "The Oj\'bwa Corn

Hex 5, ?ossesscc\ bo’(‘h of Lthase.

Mast people put in \Wunzhs Posiw%;c'n would have b‘ﬂﬁ’“{
Sor Food or wisked Heamedies ouk & dor place, The Grat
Speik recognized Wonzws seflessress. Mordswmin sad, " He
Gikes nok thet your prayers e unusual, \t{ou Joﬁb,mm Lo wnk tha
g\u(\{ ot wa.rrior, bk ingtezd Ml\l snm%i:g.ror e jood & your
pople.” His Tntenfion's wert so 30«:\ bt ke was granked his wish
it '@\‘\ﬂss ould be Made eisier for his Pcop(.z.

Wunzh  was Cxl{memw CoUrageous {*I\mﬂhoub the myth, When
Mondawmin Ficst ame +o speall to e, Munzh was
Bleeady weak frem fastina,  Movdawmin den challnged him
ko o wresthing ok, Wonzh Rl diseuraged ot Girst, bot
not for long, Mo weestled Mondawmin unbil e Rl utuerly
ebwsted” The nexk day, sFhr beng furbher wacakend by Hi
Gst, he bulk Wb s courage 2R4 debtrminabion and wrestld e
essanger "&3?‘\0. Or\ te next d?y’-} Wundin }‘ﬂ"fd Mondnomin
and recieved hs rewird $rom the Gredt SPlr::(:. Cour‘ag,g
3nd deler magbion an o0 1 \on5 way.

Onl1 a ceclan wreon can be called 3 hero. TH's 3 great

.-\‘\(\
name to bear, biough, and  Wonzh demongtrated ' Loith ¢very
trest ha w2s gwen. Wonah exrntd the name oF Ha O} ibwa (om Herd,
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30- The e of this m3+h, “The DJibu_m_ C.orno
Wero! &isniﬁie.s Yrak vYne enain Uneroddern,
wWonzhn, woas o Nero. Tre 'ibr‘lmor\‘ —9asan
Yoy dnis asSump Fon s Valid 1> \eorly
wndlcatred N e Second ,?or-o.smph. Unlike,
ooy Ofher Yrice tremoers wono fost ond

e oltrore for dneir ocwn se\fish tendencies,
Wonzh was ek ing bo \\q? Nig Poap\t’_, Mot

M maelf
As he continued bo become woera¥er Wonih

rermagined \’\Oﬁorab(e Gnd contnued +o Pr‘a\a_

for s Pe,o‘)le, WwWhen Ne wose Vvisvied ey
e Stcon . e sacrifieed his own el
be_,ing o ucestte Pns unNKAown Visier 'A'H'lnouam
he woos bemmtn& \Creasinaly  woealker
Wuonzhs conhnued YO uocest\e and NS

ousred  ¥oe Great _%p:r-{{- e C.«ca\.x‘cucap_, O o~

de e cninodton, .
True weroes ore those ywot o>oF  okhecs

before. Fnemscalves ooy e thooght onde
T alha AT f"“j"ch; Wunz did JUS'\— 'Hv\o:\-. ve
sacrifited WNis own  woed -bcmﬁ +0O f:’f'm./ Wroe
YO Wnis couse — e Ojtbwa_, Pe@\c...wunz.h
Collowed Ywe (nshruc¥oms dhor ¥ Geeat 5(D(ri+
8oue. 0 Nim, cnad roved - to evenyone i

Sirenodn and  Whole- neorvedness. TNis cleeCly
c\c.p(c,-?s Wounzh a8 a haeor in “Yha OJibwo-
Corn Hern."
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30. e

Aq'o( r&o-d‘-n& 'H\ib stet ) 4 was clear o
pe Hhet Wurmn deserves to be tonsidered & hwro.
When alone. ot his loJJQ, Wunil, wanders -H'troujh
‘HM., \,.)ooc\s, wond erin how~ plan'}.f arw and how
'Hr\wy et w0 MNEferent from eadnther. He UM%’I
fo know more abort thew i hopes of \M..\p\‘v\}
Whis Qeop\e. Wurzhr s not thinitng abowt helpiog
\f\msdf-, ot on ‘\Llpfhg— ns tabe . [Whon ‘H\J—
visitor  shows v ok Winzhs \o&ae)'\b‘{'d‘b
Wunzh»  Yhat WhWeo Pf‘ﬁ\ou‘b wese gosb;b\ef becausa
he 3¢ po+t selfigh. The coendition was hat
Wurndh orestie b Wi wis bor. As wenle am'
exhavsted os  Wuntln wos, Wi decided to
veesHe Jhe wsitor €or Wis eu:p\e_. Wuno
ura‘ﬁ\be i Fovr  4imes and on t1he Fovrth,
‘l’iml.«, Wunil g\e_feah h;m, haen e eAl:na coern
for \ie Qeopler. T Ahinke Wunth esUrveS
40 be tons deced o Yato becavse he was
not - selfish and hi wanked to \sa.\p | NS

?c,op\c..
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30. | beveve trod Wunzin diSevves Yo e o o
Nevo  seCovme ne A mOT  uonort b Lag
o— LB EIor NErO  me Woss VDY WY d
vy Nelpiiey s peoptes Yo waties 100k inge X0
S TROYT WY ARG BAVSOUN Ry G
PN VRS Maok Cou@ e EOSoraous avdd
oring— s infoone® Oy otk T ws Deopll -
ekcact of this e ks mexr oy - @ [Reeed
WO neteed M forooein ™ fosn . s fruund
WOt LMo (W Oveen, I~ TN Fay et
orng tnto oL Corrt Stalé - Trok Ga uavarh
Sl s OOz A Seonlafor & e nod
DO\STOOUS WO s Y lemd Cor Hhane

30.

T Arins LILS ST N2 F O \Qocosuse NQ o

I QONE P N YOOt R0 ’\Y\gm
\NSRG M OCROA Tire LINEN N Oy
O R0 0 (X W Cond, FREN e oeo
o ORGSO TNe A o Vi oA TAnek

TOE LD O MRAY CRBPEANG TG o A0 .
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Student Responses for Reading/Writing Response Item 30 for Standard English
Conventions Score Points 4, 3, 2, and 1

30: W P hﬁ\P\Cal Arerican Yoo Yua gword "\\lvo"o
WHhaaes of Supevwnam and Barmam ot Yy yynd How-
wen, fuee S o difforeny \'\5\02 ob Super Ve T\nadt

e o vs o - TS W s modest, sRAERSS, ovd
NS (e, o Omsical Strenofin. Wunzh | fiae
ANG QoW on, 1S aveNo A WY semee.

WunZN< \Wotves weve b Bngemn \owy puanic rR.Co0 -
oo, oS nea Up on Yain Wocks, 8¢ epun .
WUINZN W ES oo WD \arconte WS Seafess *\no\,cx\dkg
\a\muo)\fﬂ' corn amd SuSemon @ o Wiy PeoPR. Wiain WL
WO X0 s LSO\ cabin, W Wos (ST dwRouway
of e Conay o greak W oo nckeod | W wowted
© Radp ot wened it s wiee.

Wunzhas Rreamn Wios vealwed wann N))S*&t(\i:us
ety descandad BT e eu and. drodiavacd
Wen 10 oowes g Moo . Sien, N WWAR\A WOS
WAk feeldhe, amd. Aetioos wikh Wuraer ) Le wiswesed,
Ve MOD_SM ew\o\\wxo&‘g\m oo b\rcmﬁ,«v-;\.l-‘@ Yol
on e powertu\ EWAX. Aoy frown S ¢ -
Won Mvee Jmes | Dwp Greak Shay T dacides ’(‘wcy\i‘?cx
WEW Ol WS o W %(wm S Yy grop\
N e c\\&i’ o} foodk.

WA WORZY IS ot Ruosn Yool (deolzed W,
ISR\ d\\gQ\Mg o0 1L outs. WIS wodesta, Sekk -
lesgnnss ,ow& 7 811 -0 WV\Q& \/\\3 *\x\:\&m \Q\("\%E va
v X S YOO RS moSon faok \puazh swvow
\zgo&@l ag o \J\.FSWV\"} QAL T \\wve -
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30. T Nane of Yhis 6%:’\1 s T O)'l’j:""iﬂe

cornN Hers " oot Wonh & O e G 1S
@ heo  in Tt ways o hes  clekirminadion,
ooed Metiwug | ored Sanst™ o Ylp his
PRaple  h—er Abwn Yniere \E

Like O\ Wefos  AnCougnest  Netory f’dM\., e
SNy wWoh 13 . Nelp oS . neaer Qaed
g Aot = went  sopething for 4 lemeeives.
AS AT X% \u,mg noYg lodbé’ Al nesd
c\‘.{mg, Frem Wruaﬁd\‘h{-ctw N+ (Orasy 2
Yo Gy Spe Yo guue Win feed St e
ool Aot Werye. B proyedt v Ha Gread
St ¥ avad i deasmsS o~ ew Ao
\--e.\fJ Ny et W eeegier. And as ke
1S e RN Mot ety e VRS
S-lrref’fs“‘\ varnin Rion - esant alvae ey
Breerat e orgile the vhatacs Yhed-
N et Sph’\.-l- e Pﬂsef\w N with.

A wweln &\ e Aot | addivn o
Yovad v LA \Y e e 5{&(\%-.;9/' W wWsh., We
eroniches Eor e Hbe, Sawyy g Freow
Shafvatia) In o ot Aca Pruteatiee
+ prea @t ke ks c .

T Sdm't IS ho Soper (ran y ed
ooz e as iz Hbe YOy SN
20 of oM oy Yo (@0 visSith.
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30- Gounzy  dud (OY  waly WYL an  wartior Doy Ol 9

a0 Yo Wi wipd he Cﬁﬂw s ok and waky.
W Diosgd By, ™y to nakp . Luneh
um\&dakﬁn eaﬁie% o %&Mw‘ %(f Radd and wler,
ond{juuhi‘;‘;.pmphuhau do 1.

fosg, WL e e 8Pt Caw (anzh hd Yo
wresile o Y apirit. Mo Meer how wehi he was

8, his  Cow ) Sio evely e, That
ﬁg o gw‘ﬁ‘s;);m Wt ailing %o
N pla. no okl and  show Hum tesier
word o8 LR .

Onts ¥ Corn (ot , ha gL o doayr neddid
vtk 40 et for W cesourus. “TF
Cosed R Yo Riend W wosy  Gonzh et bun ingiroed
Wy wold 00 Jonge Tave Yo Yy on Yy hurt or
Y LooXrsY,

30. Wunzhh wes, the Lirct 4o oliscove~ corn. His £oenaf o
Mondowmn ,who wers a spiei- sert by The Gremt Sprridf, He
LIS aluow sk.nnesd ow{ wore green cJo-Hn}vD._.Lt)M
Movelawmin —olel Wunzh —o bury him offe Hrpf.‘%
him of his o reen ¢lote 5. hondawmin s 'Suﬁomﬁt’(w"o
rg‘ﬂre_,‘.ell"‘{ BN owed Ha wey ha ~tells, Wan=h -to
brarep himy and Fo come bamek once in o while, he is
—+el i hin how o Pl«ﬁ‘l‘" corn.
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Student Exemplar for Reading/Writing Response Iltem 30 for Topic Idea Development
Score Point 6 and Standard English Conventions Score Point 4

30. A hw o ol defired or @ pUron e GO

rakes A secrfie  for h3 el 9o, L 7 a o1y

o a /b Thy Soenfee & QIn-q),)‘ WMW/ and OFYer rntder
tle  darh of re o Was lunzl, o hewn?

Emr, lets  look o7 1k Socrfie wanr roade in 1k ol y,
Most would 5oy tht h grew Sxifre was i Seven ~dny,
ot fn by /05'9(. Under f}o(ﬂjﬁ\l cqu:"[.’M{ by ok
Cefajn  ameunf of Sose, Afte af,/ Mneh fefr fuibl 7‘%:-96 by
(ot onb e S0y SPME  Thr R ome b 4o death, Fomeut,
'f("i Sﬂ/ als Starey ‘?’fof A way LSy fof o 60)/ oL
hoamzhs gt w f;:'): Sust aF bnzd S F-’?/A’at..«;,'g Ui
IS fof ekt unt o R A s rrply  dong ket e
Oyibra  <pactyd of him,

fo, tey wew dk Ggbs with Mok b5 gt ncihe? Tep
wefe 37Tl ond  J4¥icdt, To be sum, Bt binzh w5 a 474
wlgoss  boy~ it omi ia by str o diagree with e k
f‘“‘y‘»f s @ God Hs barles swirh the con god vee motimed
éy lor o dvire ltlodin ot Lefo s,

lefi foget ok tle warfie for o ot ond focus on e
bt K comn Thot Wimk scqpid fr 1 uilbg. ThE as cotadly
O Todos boon bt illogs, Dt nbortunaprl, Wenh s
@ally wppnsible o0 it Modomin sl bin prcig) vhoy ocekd
bt sy, end Liaed 53'0\[9; tolved ditect ops,  Tew oy
nofhy e ecde) ﬁﬁ}/f’ at 01 by own Tee sas M sy of
bis  intellgone o by dedsiation.

Wb wadl  no 987 Sacfe€ ond Tiosh bedd Sry a

gt Z: Ofibwn, ht soph delos) it cm sreore tlse.  Loumb vap
Ap ,
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